Abstract • The purpose of this article is to examine the major changes Finnish school craft has undergone and explain these changes by using societal, pedagogical and subject-driven determinants. The main sources of this research include committee reports and national curricula. Research data was classified into five periods: craft for home well-being (1866-1911), craft for civic society , craft for independent hard-working citizens , toward equality craft (1970-1993), and unlimited craft (1994-2014). The analysis show that school craft has steadily followed students' , society's and the subject's different needs during these periods.
Introduction
School craft was introduced in Finland in the late nineteenth century. From the very beginning, this school subject was called Sloyd in Nordic countries. The original creator of school craft was Finn Uno Cygnaeus, and the most well-known developer of Sloyd was Otto Salomon, who started teacher training in 1874 in Sweden.
1 Craft education methods expanded from there to all over the world.changed to technology education or design and technology education at the school level internationally. 5 In Finland, Sloyd changed from a folk culture to a school culture and finally to a science. 6 The name of the school subject changed from Women's and Men's Handicrafts (1893), Girls' and Boys' Handicraft (1912) and Textile and Technical Work (1970) to Craft (1998) . In this article, the concept of Finnish school craft is used to emphasise the philosophy of educative school craft and the meaning of the school subject-both of which are different from those of craft learning tasks and craft work outside the school environment.
The changing requirements for Finnish school craft have been described by using different kinds of explanation models. 7 School reforms have been rationalised by invoking increased national and social responsibility, increased cultural democracy and level of further education, changes in the growing industrialisation of the economy and rising standards of living.
8 Educational "isms, " demands for new professional qualifications based on industrial production and civil eligibility focused on society's educational demands, describe and focus on different fields of changes in curricula. 9 The research questions presented in this research are as follows: What kind of major changes have Finnish school craft undergone over time? How can these changes be seen using Lahdes' curricula determinants society, subject and student? These research questions will be answered through an investigation of committee reports and curricula 1866 to 2014. Currently, the Finnish school system is at a crossroads. A new national curriculum was published in the spring of 2014. Goals for school craft emphasise process management and multi-materiality, which are important factors of the craft, design and technology education culture.
10 David Whittaker has comprehensively described the history and internationalisation of Sloyd as a school craft.
11 A broad perspective of the method of Sloyd teaching 5 See e.g., Marc J. de Vries et al. eds., Technology Education Today: International Perspectives (Müns-ter/New York: Waxmann, 2016 ). 6 Juhani Peltonen, "Slöjdkultur och slöjdpedagogik: En vetenskapsteoretisk betraktelse, " Nordisk Pedagogik 18, no. 2, (1999) . 7 Sven Hartman, "Inledning, " in Slöjd, bildning & kultur, ed. Sven Hartman (Stockholm: Carlssons Bokförlag, 2014) created by Otto Salomon and its impact on the development of similar disciplines in other countries have been studied by June Eyestone (1992) .
12 From the perspective of the history of the school craft in other countries, e.g. Gísli Þorsteinsson and Brynjar Ólafsson have described Sloyd as a description of Iceland's handicraft development 13 and Kevin Brehony has defined the English Froebel movement's turn to Sloyd.
14 From the Finnish perspective Jouko Kantola et.al. have defined the history of Finnish school craft and its relationship with the corresponding subjects in other countries.
15 Moreno Herrera has also studied the roots of Nordic sloyd and its contribution to international education. 16 This article is the first article in English that deals with the history of Finnish school craft for both boys and girls. The research presents the major developmental changes in the subject, containing almost the entire history of school craft.
Research on curricula
The modern curriculum can be defined as an invention of modernity that involves forms of knowledge whose functions serve to regulate and discipline the individual. 17 Curricula express the progressive hopes of democracy. They also express cultural and social practices that have changed over time and space. They embody principles that govern what is to be taught and what learning is to occur.
18 According to Thomas Popkewitz, curricula provide rules and standards for how societies interpret individuals' roles in the world as productive members of that society. Curricula are also seen as a technology that directs how an individual is to act, feel, talk and see the world and the self. 19 Overall, curricula are seen as normative documents that are created in a collective process with a focus on basic values, a conception of learning, goals and tasks and student growth, development and learning model defining processes.
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The main contents of the curricula in Finnish schools have remained the same throughout the history of basic education, although differences can be observed in the guiding purposes of curricula. 21 School subjects, which are elements of curricula, are made up of teachers and scholars attracted to differing factions and traditions within their subject's concern. These factions and traditions develop or decline as the subject evolves. School subjects can be divided into academic and non-academic subjects that have different statuses in education. The subjects represent the deep structures of curriculum differentiation at work within contemporary schools. According to Ivor F. Goodson, craft and overall practical subjects still have a low status.
22
According to Erkki Lahdes, curricula can be categorised into three groups based on the background determinants: society, subject and student. 23 These determinants form the theoretical framework in this study. A typical school curriculum includes the features of each determinant so that one of them is dominant-the main focus. A student-focused curriculum emphasises pupils' areas of interest, such as emotional development and creative expression, self-realisation and self-esteem. A subject-driven curriculum, however, focuses mainly on school subject orientation with an emphasis on cognitive objectives. Desired qualities include strong reading and writing skills. Curriculum content can be defined as different forms and conceptions of knowledge. A society-oriented curriculum highlights the importance of socialisation, work education and activities outside educational institutions. A society-oriented curriculum sees school as a key objective for the community and members of society. Curricula are a part of the value debate in society through which school craft also tries to respond to new and unforeseen challenges.
Method and source material
Studies in history may adhere to many kinds of historical narratives. Two of these are the historicist tradition and the linguistic tradition. The historicist tradition focuses on actors and events, and progress is a central motif in this epistemology. It has been characterised as the products of human actions in their socially constructed and developed world. The linguistic turn moved the focus for how the objects of the world are constructed. In curriculum research, this means the focus is on systems of ideas that enable objects to be understood. 24 The historical perspective for curriculum research tends to focus on teaching in schools, the organisation of teachers and pupils, the role of pupils and changes in contributions of schools to democracy through the structuring of social inequalities. 25 This particular research, presented in this article, falls into the linguistic tradition because the aim is to make visible how systems of ideas are introduced and changed over time. Research focuses on changes in one specific school subject and the implications of such changes for the intended Popkewitz (1997) , 131-64. According to Popkewitz linguistic tradition focuses on how systems of ideas change over time but also how that change is related to issues of power. 25 Popkewitz (1997), 131-64. student outcomes. Curriculum goals express the requirements and expectations for education and school subjects.
Popkewitz has stressed that historical change should be understood as the breaks and ruptures through which systems of ideas construct the objects of schooling.
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It is essential to depict curricula development as a continuously renewing process. Pentti Renvall emphasises the demands of the historical way of thinking. Historical thinking requires researching the period to be examined and thinking in the style of the people of the period. Researchers should not be satisfied with merely collecting historical information but should place it within a wider historical whole. Therefore, splinter information should be avoided. Explaining historical information is an attempt to tell us why the past exists as such and what significance it has for the future. 27 The focus is on one school subject, but the analysis include common school goals as this helps the understanding of school's general set of values.
Goodson has warned researchers not to be satisfied with describing only ideological or theoretical hopes. 28 That is one reason why Lahdes' theoretical model was used in this research. This model was used to move beyond the changes in Finnish school craft by not only describing changes that have occurred. In this study, curriculum determinants are considered and selected from the general aims of Finnish school craft.
The main sources for this article were various curricula. At the beginning of the analyses, the aims of the documents were selected and categorised according to their curriculum determinants. The main sentences were chosen, and their meanings for school craft were analysed; those that were similar were combined. Then, they were analysed again and crystallised to describe major changes in Finnish school craft history . At the end of the analyses, these major changes were compared and discussed.
This study focuses on macro-level changes in one school subject, but changes in, for example, national-level curricula, are actively reinterpreted at the micro-level. They also interact and cause changes in subject factions, associations and communities. Table 1 shows macro-level changes in Finnish school education and curricula and committee reports that were used in this analysis. 
Craft for home well-being (1866-1911)
The Finnish school system was built as a part of the process of state formation. There were many aims for the development of the school system. 29 Under the influence of liberalism, nationalism, philanthropy and societal changes, Finland provided education for children beginning in 1866 although the School Act of 1866 30 did not mandate municipalities to establish public schools, but dictated the criteria for state support. In the context of school craft in schools, nationalism was highlighted. Thanks to the personal efforts of Cygnaeus, craft was established among the subjects to be taught in elementary school. He became familiar with handicrafts especially through the works of Pestalozzi, Fröbel and Diesterweg. He realised the value of educational handicrafts during a tour of Fröbel's kindergartens and at the Wettingen seminar in Switzerland. Cygnaeus especially admired that children were allowed to work by playing in kindergarten and were given plenty of space for creativity.
36
The establishment of the elementary school took place in the cross pressure of aims. According to Erik Allardt, Cygnaeus' motives were national, social and economic. 37 Cygnaeus presented the Philanthropic line, whose aim was to educate poor people and give them entrepreneurial and independent attitudes. The basis of this idea was not to offer higher education, but a Christian education and practical skills and educate children for their roles in the family and society.
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School craft was designed in the spirit of Cygnaeus to meet the educational and practical needs of homes and society. According to Cygnaeus, the value of school craft is found in its alignment with the spirit of working-life education, in which abstract thinking is transformed into practical knowing. Women's and men's handicrafts were a part of training subjects that were aimed to train poor people to improve their living conditions through entrepreneurship and self-help. Cygnaeus' school reform did not only mean initiation of handicrafts. He strongly emphasised the moral and social aims of education. Betterment of the status of women, emphasis on education at home and the idea of general education for everyone were all core concepts of his program. 39 The goal of school was not higher education but a Chris- tian education and practical skills. 40 School craft was aimed at increasing individuals' economic well-being and home and improving the welfare of the whole nation. In addition to the practical benefits of the subject, it was thought to inspire the soul.
Until the 1880s, primary school curricula were planned at the school level and differed greatly between schools. The Circular Letters of the Supreme Board of Education (Koulutoimen ylihallituksen kiertokirje, 1881 and 1883) emphasised that schools required annual schedules based on the subjects' pedagogical principles. Curricula were unified and were included with example models and patterns for school craft in 1881.
41 A model series of boys' craft consisted of 70 model objects, 55 of which were woodwork. Girls were given their own model series in 1893 to help teachers' practical work in class. The model series was somewhat oppressive and was based on useful products. Products that were made in school favored local materials and needs. The girls' model series for town schools consisted of a 20-part product series. Six were for the lower grades of primary school, and 14 were for the upper grades. The series for rural schools consisted of 17 products. 42 Generally, boys learned woodwork, and girls learned knitting and needlework.
For the first few decades, the goals, and especially the practice, of school craft were society-centric and focused on the basic skills that would help individuals complete everyday challenges and tasks. In addition to these practical aims that schools had for school craft, Cygnaeus emphasised the pedagogical spiritual value of school craft for everyday problem solving, activity, thrift and working skills.
One also has to remember the advanced educational student-centric aims of Cygnaeus, such as diligent and active citizenship. High-quality economic products and the process of making them were stressed as the aims of the subject. From a subject-driven point of view, school craft stressed mechanical skills, perseverance and patience. Compared to Lahdes' model, the aims were in balance although the effects of industrialisation were beginning to emerge at the end of this period.
Craft for civic society (1912-1945)
After the Finnish Civil War in 1918, it was considered necessary to expand the school system. While enrolment prior to the war had differed widely between regions, efforts were now made to enroll all school aged children. The expansion of the school was considered necessary to avoid events such as the Civil War. The idea was that school belongs to all social classes and genders. 43 40 Cygnaeus (1910 The law on basic education came into force in 1921. The first official curriculum was published in 1925 and introduced school subjects with goals and content. It was flexible although its guidelines and subject content were highly specific. The curriculum followed the systematic subject-specific Lehrplan Model of Herbart. However, the curriculum was a recommendation, and not all teachers followed it. Therefore, lessons varied between schools.
44 Mikael Soininen, a school developer, based his objectives on values such as efficiency and usefulness. 45 The purpose of school craft was to respond to new state demands. Basic school had been developed especially for workers and small-scale farmers whose education had an important role in society. Ideas such as pupils' enthusiasm were visible in the goals set for schools. 46 After the First World War and the Finnish Civil War, schools were responsible for educating the working classes. This can be seen in the practical content of school subjects. Törnudd's Teacher Guide Book emphasised the idea that teaching should be adjusted to common people, which obviously refers to the society-centric aim of the prewar school to educate the working class for its role in democratic society.
According to Paula Tuomikoski-Leskelä, Finnish school craft had three themes: school work, general dexterity and educational handicrafts. 47 During this period, school craft was introduced with a new model series in 1912 and a new curriculum in 1925. 48 Large-scale, time-consuming sewing and knitting tasks that included clothes, for example, were replaced with smaller-scale versions, such as sewing dolls' clothes. Boys' handicrafts included woodwork, metalwork, painting and leatherwork. 49 School craft belonged to the group of art subjects, thus indicating that aesthetic goals were considered important. School craft was also thought to develop and diversify the senses and thinking skills, the importance of which Cygnaeus also stressed. Goals such as motivation to work showed that one main purpose of school craft was to educate pupils in practical skills that would help them in everyday life. The importance of school craft as an educational subject was already known, but the choice of tasks more closely followed the principles of a practical life and neglected to consider that handicraft instruction must be an intermediate piece of civilisation that develops the spiritual potential. Unfortunately, this aim was not realised in practice. 50 During this period, school craft products were still partly practical and useful in everyday life although the items produced included dolls and dolls' clothes, which link to subject-centric aims. The Committee Report on school craft was released 1912. It emphasised process in addition to product, which can be partly interpreted as moving toward student-centric aims. The aim was to guide teachers to offer more diverse processes on a smaller scale. One goal of school craft was to make products using different techniques. 51 The target general dexterity changed to versatile dexterity.
After the Finnish Civil War, the Finnish school system moved in the direction of subject-centric aims, but these changes were not obvious in school craft. School craft was still based on practical values although society's demands and pedagogical and student-centric changes can be seen, at least at the theoretical level. New ideas in the Committee Report (1912) included the following: emphasis on student reflection and discovery in teaching. Goals focused on students' thinking processes in craft learning practices.
Craft for independent and hard-working citizens (1946-1969)
The economic structure of Finland changed after the Second World War. Services and industry offered new work opportunities in cities, and technological development demanded new qualifications. 52 The committee set education for work, economic efficiency, vocation and country life, education for fellow citizens and education for human beings as educational goals.
53 New committee reports in 1946 and 1952 set economy education as a general goal regardless of school subject. School craft was categorised with practical aesthetic school subjects. 54 Rinne referred to the years from 1945 to 1970 as the Citizen's Code Period. Postwar sentiment and new political structures led to the increased importance of the role played by social education in the atmosphere of compulsory schools.
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The second part of the Curriculum Committee's report on primary education (published in 1952) presented three main areas of study: school and home, school and home areas and school and youth work. These educational frames were aimed at teaching pupils the means for and stimulating their interest in cultural learning and activities. 56 The curriculum of 1952 was flexible, and it was meant to be a teacher's tool for work. During the postwar era, the main school innovator was Matti Koskenniemi. Within didactics he highlighted clarity, activity, life proximity and sociability in the spirit of nationalism.
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Another noteworthy shift that occurred during this period saw the didactics and 51 Törnudd (1920) pedagogy of curricula no longer following previous pedagogical ideas but focused more on subject-separated learning. 58 Different learners and teaching methods were taken into account in the Committee Report of 1952, but the main goal of schools was to provide democratic citizens with qualifications for future society. 59 The Committee Report did not mandate any changes in the craft curricula.
Goals were focused on work, the economy, professions and the surrounding society. Overall educational aims, which emphasised independence, diligence, understanding and wisdom, were also school craft aims. 60 Tyyne Valve stressed that school craft was meant to be practical and social. It should focus on practical, everyday skills 61 and provide students with the skills necessary for everyday life, such as an appreciation of physical work, independence and frugality. By making things by hand, children were encouraged to respect working with their hands.
Alli Kallioniemi emphasised the importance of making an effort, when selecting production objects, to explain why these products are important and what the meaning of the product is to the pupils. This motivates children to work. 62 This point could be why the theoretical background was given more attention in school craft. Skills learned in school craft were applied to various materials and purposes. Instead of making new products, maintenance work, such as patching and darning in textile craft and repairing and servicing machines in technical craft, were considered more important. 63 Products made at school were mostly practical products for the home, such as tablecloths. The goals and content of school craft were also practical and focused on home products and technical skills needed at home and in society.
Toward equality craft (1970-1993)
Finland changed from a poor agricultural society to an industrial and service society during the 1950s and 1960s. 64 In 1970, the curriculum was based on societal values such as equality and democracy. The main school goals were pupils' distinctive personalities and pupils as responsible members of society. 65 According to Rinne, an individual's code can be found in the 1970-1985 curricula. The first comprehensive school curriculum was not very clear as it consisted of two different documents, and the role and guidance value of these documents were considered contradictory. The 1984 curriculum appeared to have the same problems. eral skills. 67 Goals of school craft followed the prevalent general goals of the 1970s curriculum. 68 These general school goals had seven sections that included work by hand and practical skills. In this context, school craft supported the development of personality and mental health, aesthetics and ethical objectives.
Boys' and Girls' Handicraft was renamed Textile Work and Technical Work. The new name meant that the subject was no longer based on gender, but on materials. Genderless content of textile and technical work was among the general school goals. 69 Textile work emphasised artistic and technical design for manufacturing. Technical work emphasised expanding student's technological worldview and increasing the learning of new technological skills-electronic and computer-aided design (CAD), for example. A common feature was increasing the role of cognitive skills through implementation.
The development of a distinctive personality was one of the goals of the subject. School craft was considered a part of general education. Similar goals were presented in the 1985 curriculum. The school system gave school craft new diverse goals. Although individual everyday life skills played an important role, social skills and working skills were also mentioned. The school craft goals included the same skills that Cygnaeus mentioned in the 1800s, although more focus was placed on designing objects.
According to Lahdes, the Committee Report reflected the movement of schools toward a more student-centric approach. 70 School craft goals followed the same development. The value of school craft was based less on the production of everyday products than in previous periods. Overall, the meaning of school craft changed significantly. Pupils' choices, processes and creativity were emphasised in curriculum goals along with individualisation.
Unlimited craft (1994-2014)
The automation of society, changes brought by services, trade and internationalisation, created demand for a new curriculum. The state's normative role was decreased in schools, and they were given freedom, for example, to choose their daily working hours. Therefore, differences between schools increased. 71 School-specific curricula varied considerably. The shortest curriculum for school craft had only 10 sentences of text. 72 The differences between schools were significant, and teaching did not correspond to the goals. 73 The main focus was on joint school craft, but within the subject, an opposite transition increased with Textile Work and Technical Work.
During this period, general school goals emphasised sustainable development, cultural identity, multiculturalism, welfare promotion and civic education. At the same time, the number of school craft lessons was decreased, which proved problematic. School craft goals included appreciation of work and ecological, ethical, aesthetic and economic aims. Teaching was implemented as thematic topics and projects, and the focus moved to technological work education and cultural spirit. 74 The constructivist conception of learning emphasised optimal learning choices and a positive desire to learn. School craft was included in the group of art and skill subjects. One theme was to integrate school craft and consumer education, which meant respect for the work and the material used.
During this period, school craft changed as Technical Work and Textile Work had been independent subjects until 1998 but lost their autonomic positions in basic education. 75 Technical Work and Textile Work together now formed Diverse Craft. In Diverse Craft, the same person carries out an entire craft production from beginning to end without being restricted by the old division. 76 The new core curricula in 1994 and 2004 were descriptive and gave teachers freedom to construct districtand school-level curricula. Thus, it was possible to make products using textile and technical work materials and techniques. In practice, Technical and Textile Work were taught separately because of a long-standing tradition, separate classrooms and teachers' previous education. During this period, it was still difficult to study school craft goals because of the differences between schools and districts. Nevertheless, technical and textile skills could be studied as the same discipline, although the results still showed differences. 77 The similarity of the skills is based on increasing students' self-directed learning, 78 which consists of different kinds of learning processes for example, in the framework of the exploratory production model. 79 Between 1994-2014, school craft textbooks continued to primarily emphasise technical skills although schools had strong autonomy to develop their teaching during the period of globalisation, large-scale technological changes and new technological skills. The textbooks focused on subject-centric skills and did not reflect the changes in school craft.
Conclusion
Finnish school craft underwent major changes throughout its history. Some researchers have warned about periodical history research. According to Goodson the description of history should place more focus on a constantly recurring process. Categorisation was used for this research to show the major changes during quite a long history of school craft. Categorisation also gave researchers the possibility to compare the aims of each period. The research results were divided into five periods of school craft. This type of categorisation was used in two Finnish studies that focused on textile and technical school craft. The same type of categorisation was used in our article, "How were teachers instructed to teach contents knowledge in craft?" 80 The previous inquiries provided a starting point for more in-depth study and linking determinant analyses in the various periods.
During the first period of Finnish school craft , one of the main goals was to develop civic virtues, such as morality. The aims of school craft were balanced with these religious and philanthropic aims that also guided the active entrepreneurial mind. Cygnaeus understood the educational value of school craft and set other educational objectives for it, such as general dexterity, that also help in tackling everyday tasks and challenges. Cygnaeus' aims for school craft were quite revolutionary for the nineteenth century. The content was particularly related to improve the everyday life of pupils by producing useful products. Teachers' skills varied considerably, because the teachers had craftsmen backgrounds from various fields, and teaching objectives were lacking.
At the start of the twentieth century, the curriculum tradition turned to govern how children should be understood. 81 Efforts to increase national identity and objectives focused on democratic citizens' skills were evident in the Finnish curriculum and the subject-level aims of school craft. The idea for educating democratic citizens was partly related to the needs of the emerging industry. During the civil war in Finland, people split into two groups which left deep scars that appeared in training so-called supreme and ordinary people. The focus of school craft shifted during 1912-1945 slightly toward society-centric aims although the school system was, overall, based on a subject-oriented model. The practical values of school craft and its role in teaching practical skills needed in everyday life emphasised cognitive and academic skills. As a new learning material, metalwork product series were introduced in schools, which responded to the new labour market skills needed in the industry.
Research conducted by Hargreaves and Goodson shows that economics and demographics are the two major societal forces that drive the historical and generational periodisation of educational change over time. 82 These effects were obvious for curricula in Finland from 1946 to 1969. After the Second World War, focus moved to work-life orientation, which is part of society-centric aims. New subject goals were still taken into consideration, although the theory of craft and design was also given more attention. At the time of industrialisation, the content of the subjects of school craft, especially in boys' craft, was differentiated and specialised almost as vocational training. Contents such as mechanical and electrical engineering and professional design are good examples. School craft began to carry out many kinds of technological learning tasks that were needed to learn more theoretical knowledge. The teaching of school craft met the needs of society. This is likely one reason why it is said that there are two different kinds of skills in craft education: so-called practical hand skills and theoretical technological skills. The role of curricula changed in the 1960s and 1970s. At the same time, economic values and the language of curricula were emphasised in curriculum work as professional groups were replaced by commercial and political groups. 83 Finnish comprehensive school, which started in the 1970s, were based on values such as equity and the equality of the genders. Student-centric objectives focused on school, and pupils' choices, processes and creativity were emphasised. Education in Finland moved toward student-driven premises. Rapid urbanisation and the decline of smallholders in rural areas changed the structures of Finnish society. The curriculum was reformed into a new kind of social model. The curriculum of the 1970s partly changed the function of school-based work. School craft developed in the direction of subject matter teaching. New content was included, among other changes. For example, new electronic works, plastic works and CAD were introduced in the 1980s. In 1974, the education of handicraft teachers was also transferred to universities and in 1994, an individual's main subject up to the master's degree level. Increased research showed that the production of handicrafts by using technology would prepare pupils in a deeper and individual way to understand the functions of technological systems. In this respect, the research provided broader information for school craft, by making handicrafts learned technical know-how with theoretical knowledge, inventiveness, as well as a good work attitude together with learning the information needed in learning processes.
Goodson has stressed that the third industrial revolution, a massive technological transformation, caused changes in school curricula. 84 The most recent period in Finnish school craft, unlimited craft (1994 Finnish school craft, unlimited craft ( -2014 , was based on a constructivist conception of learning. The goals of the curricula were descriptive. In addition, Technical Work and Textile Work were combined under one subject. Today, the main goal of school craft is to encourage learners to set production goals from their own life-world to achieve meaningful instrumental learning. In this way, learning is internally valued and motivated behavior. Nevertheless, its practical aims tend to remain the same.
Curriculum determinants were considered and selected from the curriculum objectives and school craft teaching material for this article. Student-driven curricula focused mostly on students' interests. The intention of school craft in this case is to support pupils to take up craft as a learning hobby. Subject-driven curriculum determinants focus on content-stressed aims. Knowledge-based content consists mostly of product and material objectives, although it is possible to find cognitive objectives such as textile knowledge. A society-oriented curriculum stresses the general society-centric aims of school craft, such as the importance of socialisation and work education. Determinants of curricula, society, subject and student, were a change to detect during Finnish school craft history. In the early years, the main role of school craft was to help people survive in everyday life. School craft supported common people during difficult periods, especially in the nineteenth century and after the Finnish Civil War and the Second World War This can especially be seen in in the society-centric goals that focused on work and surviving economically in everyday life. Individual, student-centric aims such as developing the character and personality of the pupil were evident throughout the various curricula in some way. Goals such as leisure-time interests and enthusiasm were mentioned in many curricula. These goals relate strongly to pedagogical ideas. They also show the value of school craft to individuals. Making specific products and learning everyday skills were not as important values as previously. Students' personal well-being through making by hand by learning new technologies for their own life-world and future studies was noticed. This is especially visible during the last two periods, 1970-1994 and 1994 
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2014. One likely reason for the emphasis on such aims was increasing leisure-time. Strong subject-centric determinants were the most difficult to find in Finnish school craft curricula. Although subject-centric goals were highlighted in different ways in different periods, the goals have had an instrumental value during the general educational history of school craft. This is an important factor in explaining why school craft has remained part of the curriculum. Learning and teaching materials made it possible to see this change. Students' and teachers' textbooks provided a clearer understanding of the content and focus of the subject. According to Goodson (1993) , changes in school subjects must be viewed in light of the tensions of sub-groups and traditions. These groups within the subject influence and change boundaries and priorities. The need for the subject to be viewed as a scholarly discipline impinges on the promotional rhetoric and the process of subject definition, most crucially during the establishment of the subject and discipline. Goodson gave an example from a debate about craft and technology as a way of reinstating practical curricula that have missed this point. However, there may be a disconnect between high-status academic and theoretical technology education that stands in contradiction to objectives that are more practical. Tensions between subgroups within the subject focused on school craft's practical and educational value.
The main dilemma was, should school craft be more practical, support everyday life and have a strong work orientation, or should school craft be more educational. This dilemma was stressed in particular during the 1946-1970 period. The biggest tensions in school craft today exist between design and technology education. These tensions arose especially after textile work and technical work were joined together as one school subject: craft. The same kind of the development, which is related to the gender distribution of the subject's perspective, has occurred in similar subjects internationally.
This study of Finnish history of school craft in the context of school changes provided the possibility to analyse the goals of school craft over the long history of the subject. Although Lahdes' model has been mainly used in the context of common school changes, the model was applicable to school craft history. The analysis showed that school craft has always steadily followed students' , society's and the subject's needs. The most common aims during the whole history of school craft were linked to the development of meaningful and useful skills for everyday life.
